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Final Report, Volume 1

Networked Learning in Higher Education project

1 Purpose of this document 

1. This document is Deliverable 10 - the formal final project management report - of the ‘Students’ Experiences of Networked Learning in Higher Education’ (NLinHE) project. The project ends on December 31st 2000 after running for 24 months. Deliverable 10 consolidates material presented in our two major progress reports (January and July 2000) and brings the account fully up to date.

2. After discussions with Rachel Corrie (JISC Secretariat) we are presenting the final outcomes of the project as a three volume set. This short formal final report (Deliverable 10) is Volume 1. Volumes 2 and 3 are more substantial. Volume 2 is the report on our field studies. Volume 3 is the final version of the Guidelines book (Deliverable 9). 

3. The document is primarily addressed to the JCALT members of our steering committee (Jonathan Darby, Maria Lee) and to Rachel Corrie but is also intended for circulation to other members of JCALT. As with our other project deliverables, we are releasing this report as a public document and a copy will be available on the project’s website.

4. The rest of this document summarises the achievements of the project. Section 2 offers a short executive summary. Section 3 provides a reminder of the scope, aims and objectives of the project. Section 4 highlights the achievements of the project.  Section 5 focuses on the formal deliverables and on other major project tasks completed. (Since dissemination has been a particularly active area for the project, a summary of dissemination achievements is provided in Appendix 1.) Section 6 lists the roles and responsibilities of the project team and provides a summary of staffing effort expended. 

2 Executive summary

1) This is the final project management report of the ‘Students’ experiences of networked learning in higher education project’ (henceforth, the NLinHE project).

2) The project was funded by JISC through its Committee for Awareness Liaison and Training (JCALT). The Project was the largest of three related projects for which JCALT’s predecessor committee requested tenders in July 1998. The smaller projects were on the costs of networked learning (Sheffield Hallam) and on communication skills involved in networked learning (Glasgow). Our proposal was selected in November 1998 with a start date of January 1999. The project plan involved a three month preparatory phase, with a ramping up of effort in April 1999 – reflecting the start dates of the two new members of staff appointed to the project.

3) The project proposers and grant holders were Peter Goodyear, Vivien Hodgson & Christine Steeples. The two new members of staff who were recruited to the project, and who carried out most of its field work and many of its dissemination activities, were Chris Jones and Mireia Asensio. Also closely involved in the work of the project were Susan Armitage, Mark Bryson, Matt Folley, Alice Jesmont, Mike O’Donoghue and Teresa Wisniewska. All are members of CSALT – the Centre for Studies in Advanced Learning Technology at Lancaster University.

4) The project has had one overarching goal, encapsulated in the list of aims and objectives which can be found in section 3 of this report. 

To help the UK HE sector come to a better understanding of the potential and problems of networked learning, particularly by attending to the student experience and to learning and teaching issues

5) ‘Dissemination for understanding’ has been a notable strength of the project and during a period in which the UK HE sector as a whole has become increasingly interested in ‘online learning’, ‘eLearning’ and ‘networked learning’, the project has played an important role in offering sources of advice and evidence about how these approaches can best be exploited and about the pitfalls. During the two year life of the project, we organised a major international conference on networked learning, ran a research-oriented workshop on networked learning (both of which have associated edited books), ran an international workshop on competences for online teaching (results reported in Educational Technology Research & Development), established an ESRC seminar series on the implications of networked learning for higher education, made contributions to the debates on eLearning in the national press and on radio, ran one and two-day workshops for a variety of institutions and agencies (including the ILT’s first ICT-related staff development event), ran a three month online course about networked learning, ran the networked-learning discussion list on Mailbase (370+ members), produced 13 chapters and journal papers about aspects of the project and made 20 presentations at national and international conferences (including six presentations at the ALT conferences in Bristol and Manchester). We have embodied the ‘lessons learned’ in a book-length resource – Effective networked learning in higher education. This was first released in December 1999 and has been freely available on the WWW. It has been taken up as a staff development resource in a number of institutions, nationally and internationally, and has attracted a good deal of unsolicited favourable feedback. The final version of the book was released (again, for free access) on the WWW in December 2000. 

6) The outcomes of the field studies carried out by the project team are described in Volume 2 of our Final Report. Implications of the field study data have been analysed and reported in a number of conference presentations and papers, as well as in the revised edition of the Effective networked learning in higher education book and in the other materials used in the Networked Learning Programme.

7) The landscape of support for networked learning/eLearning in UK HE has changed very significantly since the project was first conceived (early 1998). ILT, the LTSN centres and the JISC TIC have all been established and the CTI has disappeared. We believe this creates a different set of opportunities for us in the coming years than we envisaged at the start of the project. Rather than seeing ourselves primarily as a resource for ‘rank and file’ academics in UK HE, we think our best strategy is to work with and through the infrastructure provided by JISC, ILT and the LTSN, through organisations like ALT and UCISA, and with staff and educational development personnel in HEIs. This allows us to gain ‘multiplier’ effects and will help ensure that the lessons learned through the NLinHE project can inform the practice of many more people and institutions than we could hope to reach through our own direct efforts. 

8) The project plan envisaged creating a basis for a continuing advisory resource at Lancaster University, sustained by course and consultancy fees after the end of the project.  This has been achieved insofar as the online ‘Networked Learning Programme’ has demonstrated that a sufficient market exists to sustain a 0.5 FTE post at Lecturer level for the foreseeable future. Our current vision is that this person will take the lead in channeling appropriately packaged evidence-based advice on networked learning towards the community of professionals associated with LTSN, ILT, JISC and in institutional staff and educational development roles. This person will maintain our web presence, moderate the networked-learning discussion list and play a major role in future offerings of the Networked Learning Programme.

Our thanks are due to JCALT for providing a substantial part of the funding of this project, to CSALT Lancaster University for providing the balance of funding, to Jonathan Darby, Maria Lee, Alice Colban and Rachel Corrie for their advice and encouragement, and especially to the many UK academic staff and students who contributed time, insights and experience to the work of the project. 

Further information about the project, and access to all of its products, can be obtained on the WWW at 
http://csalt.lancs.ac.uk/jisc
http://csalt.lancs.ac.uk/csalt

3 Scope, aims and objectives of the project

Scope

For the purposes of providing a realistic boundary around the project, we define networked learning as:

learning in which C&IT is used to promote connections: between one learner and other learners, between learners and tutors; between a learning community and its learning resources
.

Some of the richest examples of networked learning involve interaction with on-line materials and with other people. But use of on-line materials is not a sufficient characteristic to define networked learning. 

The interactions between people in networked learning environments can be synchronous, asynchronous or both. The interactions can be through text, voice, graphics, video, shared workspaces or combinations of these forms. Consequently the space of possibilities for networked learning, and the space of potential student experiences, is vast. It is far greater than can sensibly be covered in a single project. For this reason we have identified some priority areas on which we feel attention should be focussed.

9) The use of asynchronous communications technologies to support collaborative learning among geographically and/or temporally distributed groups of students

10) The use of synchronous video communications to allow remote access to live lectures, demonstrations etc

11) Approaches which mix the use of WWW resources with asynchronous or synchronous interpersonal communications 

Main aims of the project:

1) Create a coherent picture of students' experiences of networked learning in UK higher education

2) Provide an analysis of relationships between (i) students' approaches to networked learning, (ii) salient features of networked learning environments and (iii) learning outcomes

3) Provide a national advice and information service on networked learning in higher education. 

Main objectives of the project:

1) 
Map existing and planned uses of networked learning in UK HE

2) Investigate a sample of networked learning situations, with the purpose of understanding students' experiences of, and approaches to, networked learning 

3) Understand the factors influencing educational outcomes of networked learning, including students' approaches to learning in networked learning environments, the influence of the structure and content of different networked learning environments, the role of different media and different types of interaction and the importance of specific study methods 

4) Improve our capacity to analyse the different kinds of educational need that can be served by networked learning approaches

5) Gather and synthesise information about good practice in networked learning, primarily from sources in the UK, Western Europe, North America and Australasia

6) Provide a national information and advisory service for practitioners and policy-makers in UK HE, through workshops, consultancy and the production of on-line and paper-based briefings, newsletters, guidelines, pointers to examples of good and innovatory practice, and training materials

7) Offer an on-line programme of staff, educational and organisational development activities and resources for Networked Learning to teams of UK HE teachers, managers and support staff

4 Principal achievements

We feel confident that we can point to the following main achievements as valuable contributions to the UK HE sector’s understanding of networked learning:

12) We have been particularly successful in dissemination for understanding – both raising the profile of networked learning and helping ensure that issues of sound educational design and the quality of the learners’ experience remain in the foreground.

13) We have helped build a strong community of practitioners, researchers and support staff with a shared interest in networked learning. Our networked-learning discussion list has over 350 members. Over 300 people have taken part in workshops and conferences we have organised – many hundreds more have taken part in other events at which we have presented outcomes from the project. We have taken up invitations to make presentations and run staff development events in other countries and have thereby contributed to UK HE’s reputation for being at the forefront in educationally sound applications of new technology.

14) We have generated a valuable body of data on learners’ and practitioners’ experiences with respect to networked learning. This rich body of data includes quantitative indicators of teachers’ actual and planned activity and of students’ learning experiences and outcomes. It includes detailed interview material, which can be used to round out the stories implicit in the numerical data and to provide vivid case studies for staff development purposes. Overall, this data indicates that networked learning is rapidly becoming a mainstream part of the undergraduate learning experience and that good educational design is a key factor underpinning cost-effective and acceptable use of networked learning technologies.

15) We have created and run an innovative online staff development programme about Networked Learning (the Networked Learning Programme). There is continuing demand for this programme, at a fee level that will support a half-time member of academic staff in the CSALT team at Lancaster. This allows us to resource an ongoing advisory service, accessed through the NLinHE website and the networked-learning discussion list but particularly oriented to the emerging needs of LTSN centres and similar agencies. 

16) Outputs from the project will continue to appear over the coming 12-18 months. The Networked Learning in Higher Education book will be published by Springer Verlag in time for the ALT-C conference in Edinburgh (September 2001). Six of the 20 or so chapters in this book draw on the work of the project. Four other papers and chapters have been completed and are also due to appear in 2001. The data we have gathered is also feeding in to a further revision of the Guidelines book, which we hope to publish later in 2001. In addition, data from the project is being used in the ESRC seminar series on Implications of Networked Learning for Higher Education and further publications – for practitioners, policy-makers and researchers – can be expected from this source. 

5 Overview of the project deliverables and other main outcomes

The project deliverables are listed in Table 5.1 below.

ID
Title
Date delivered

0
Project Plan
Apr99

1
Prospectus for the national information and advisory service
Apr99

2
Dissemination strategy
Apr99

3
Plans and toolsets for the field studies
Aug99

4
NL in HE: guide to best practice
Jan00

5
Prospectus for the on-line Networked Learning Programme
Jan00

6
End of year progress report and Year 2 Project Plan
Jan00

7
Networked Learning Programme materials
June 00

8
Interim report on field studies
July 00

9
NL in HE: guide to best practice (final version)
Jan01

10
Final report
Jan01

· Table 5.1 Project deliverables

An overview of the content and contribution of each of the deliverables

1 Prospectus for the national information and advisory service 

This is a short document which specified the services to be offered, with a schedule describing when each element of the service would become available. The national information and advisory service (NIAS) has been available, with a subset of the planned services, since January 2000. It is accessed through the project website and the Networked-learning list on Mailbase. Deliverable 1 includes a rationale for the decisions about service provision, summarised from the more extended account that can be found in the relevant parts of the dissemination strategy document (Deliverable 2). The prospectus gives a definitive description of services, used in producing information leaflets, (e)mail shots, etc. for promoting our role in networked learning advice and consultancy.

2 Dissemination strategy 

This is a document of 17 pages which describes, and provides a rationale for, the project's dissemination effort. The NIAS was seen as a part of the overall dissemination effort. The dissemination strategy includes an analysis of audiences and intended effects, targets for dissemination activity, plans and criteria for evaluation of the dissemination effort.

3 Plans and toolsets for the field studies 

There were four main elements to the field studies:

1 Observations/interviews with 60 students on 6 courses (May 99 to April 2000)

2 Survey (ASI; 300 students) (Sept 99 to April 2000)

3 Telephone survey of 90 staff from 9 discipline areas (Sept 99 to April 2000)

4 Face to face interviews with networked learning 'experts' (Feb 99 to Sept 99)

This deliverable specified in detail the plans for the field studies and included copies of the main research instruments used.

4 NL in HE: guide to best practice

This is a book-length resource of some 160 pages, titled Effective networked learning in higher education: notes and guidelines. It drew on the following sources:

a) the interviews with staff in UK HE (and elsewhere) who have been leading developments in networked learning (element 4 described under Deliverable 3, above). This included staff associated with JTAP and TLTP3 projects.

b) literature reviews

c) contributions from members of our international advisory group, and others, about developments, good practice etc 

The book summarised information relating to good practice and included recommendations and guidelines aimed at a number of audiences in UK HE. The book was made available on the WWW (free of charge). It has been trialled in staff development courses in the UK and Australia. Feedback has been valuable in producing a further version of the book (see Deliverable 9 below)

5 Prospectus for the on-line Networked Learning Programme (NLP)

This is a 14 page document describing the aims, services etc of the NLP. It is the definitive text from which publicity and recruitment material for the NLP was produced. It describes the rationale and design of the first version of the NLP, which ran between September and December 2000.

6 End of year progress report 

The formal end of year report to JCALT (12 pages)

7 Networked Learning Programme materials 

This is an overview of the full set of materials (on-line, paper-based, etc) required for running the NLP. 

8 Interim report on field studies

This is a document of 52 pages summarising interim results from the field studies. It contains an executive summary, a report on each of the four study areas, an integrative section drawing out some common themes from these studies and a interim set of recommendations and guidelines, aimed at the main audiences identified in the project's dissemination strategy.

9 NL in HE: guide to best practice (final version) 

As mentioned above in relation to Deliverable 4, this is a book length document which draws on results from the project and distils action-oriented guidance for practitioners. It has been designed in such a way that it can act as a useful resource in staff development programmes, as well as for independent use. After consultation with Rachel Corrie, we are presenting Deliverable 9 as Volume 3 of the project’s Final Report.

10 Final report 

This is the formal end of project report to JCALT. Volume 1 is the document you are currently reading. Volume 2 summarises the outcomes of the field studies. (Volume 3 is the Guidelines book.)

Summary of other main outcomes and achievements

Networked Learning in Higher Education book 

A book entitled ‘Networked Learning in Higher Education’ is currently being edited by Chris Jones and Christine Steeples. It builds on the presentations made at the workshop organised by the project at Higham Hall, Cumbria in November 1999, which was reported in Deliverable 6 (our End of Year Progress Report, Jan 2000). The book also includes invited chapters from international researchers in networked learning and from the ‘sister’ JCALT networked learning projects led from Sheffield Hallam and Glasgow universities. The book is to be published by Springer Verlag in September 2001 as part of their CSCW series (series editors: Dan Diaper & Colston Sanger). A listing of chapter titles and authors can be found in Appendix 2.

Networked Learning 2000 Conference (Lancaster University, 17-19 April 2000)

This was planned as the project’s largest dissemination event and proved to be a great success. The conference was organised jointly with the CSNL team at Sheffield University and was promoted as the second in a series that began with the Networked Lifelong Learning conference at Sheffield in 1998. 

The conference was attended by over 150 national and international delegates and received coverage in the Times Higher and the Guardian. Proceedings of the conference have been edited into a book by Mireia Asensio, Jonathan Foster, Vivien Hodgson and David McConnell (Networked Learning 2000). This runs to 386 pages. Copies were given to all delegates at the conference and are available for sale from Lancaster University. Copies have also been sent to Rachel Corrie, Jonathan Darby and Maria Lee. Titles of papers and author/presenter details are given in Appendix 3.

More details about the conference can be found at the project website and in Appendix 1.  Evaluation from delegates was very positive (copies available from the project team). A decision has been made to hold a third conference in this series at Easter 2002.

The Networked Learning Programme (NLP)

The NLP was run completely online from September through to December 2000. It has been accredited by Lancaster University and carries 12 credit points at Masters level. The programme attracted 25 participants, from 14 different organisations. Most participants were from UK HE but there were also participants from South Africa, Ireland and the US. We were pleased to be able to meet our goal of recruiting some participants in groups of three or more (from the same institution). This meant that the participants could work together on institution-specific issues as well as on general issues of networked learning.

The programme ran for approximately 15 weeks and involved a team of eight tutors, including an external tutor - Barbara Watson from Durham University. A variety of novel and established methods were used during the programme, to enable the participants to encounter leading edge developments from the field of networked learning as well as those which are tried and tested. For example, we used live synchronous chats for encouraging socialisation between the participants during the introductory weeks at the start of the programme. We also demonstrated web-based video streaming at the end of Stage 1 of the programme, where tutors highlighted key issues that had emerged from the online discussions on the theme of ‘Networked learning: definitions and debates’. During the ‘Requirements analysis’ theme of the programme, the tutors introduced some prototype software designed to enable participants to annotate text-based discussion using electronic ‘Post-It’ notes. 

Generally the course was well received. Evidence from the formal assignment work submitted by participants suggests that they found the experience of being an online learner highly valuable for their personal and professional development as a future online tutor. 

It is our intention to continue to offer the NLP as an accredited course in future years. It will be run again in 2001, probably beginning in late March/early April, following refinement of the programme in the light of learner and tutor feedback. (See Appendix 6 for further details.)

Networked-learning email list on Mailbase (370+ members)

The project team manages an ‘on-line forum’ for discussing issues about networked learning (particularly in relation to higher education, though not exclusively so). The forum began as a Mailbase list (networked-learning) and is now run as part of the JISC mail service. Discussions on the list have been wide-ranging and have focussed on the ESRC/Foresight report’s analysis of the future of universities in a networked age; students’ frustrations with web-based learning; online mentoring; best ways of sharing the results of practitioners’ experience and research-based evidence; the e-university project and the rapid rise of ‘e-Learning’. 

Access to the list can be gained via the project website, or directly through the JISC mail site. The list had 195 members in January 2000, and now has 375 members (December 2000). 

Workshop on competences for online teaching

Peter Goodyear and Christine Steeples organised a workshop on ‘Competencies for Online Teaching’ (June 7th-11th, Bowness-on-Windermere, Cumbria). This was an international workshop with a strong US participation, co-funded by the JCALT project, Lancaster University and IBSTPI. It focused on both a competence framework for online teaching and on more fundamental issues concerned with the nature and acquisition of teaching knowledge in this emerging area. Organisational details and a participant list are included as Appendix 4. Further details can be obtained from the NLinHE project website and from the workshop website at http://csalt.lancs.ac.uk/Goodyear/cot/details.htm .

An interim report of the workshop outcomes is to appear in the journal Educational Technology Research and Development Volume 49 Issue 1, pp65-72 

Broader view of dissemination activity

The project team has been very active in disseminating outcomes of the project and more generally promoting good practice in the adoption of networked learning methods. Various conference presentations, keynote addresses, staff development workshops and articles have resulted from this strand of our activity. These are summarised in Appendix 1.

6 Roles and responsibilities of the project team; effort used

Responsibilities of the project team members

The core project team consisted of nine people, all of whom were based at Lancaster. Table 6.1 lists their roles and main responsibilities.

Peter Goodyear
Project manager; Dissemination Workpackage (WP) leader; principal investigator; networked learning programme

Vivien Hodgson
Field studies WP leader; principal investigator; networked learning programme

Christine Steeples
Networked learning programme WP leader; principal investigator

Chris Jones
Research lecturer; all WPs

Mireia Asensio
Research associate; all WPs

Mike O’Donoghue
Dissemination; website; networked learning programme

Matt Folley
Dissemination; networked learning programme

Susan Armitage
Dissemination; networked learning programme

Mark Bryson
Dissemination; networked learning programme

David Hutchison
Dissemination

· Table 6.1 Roles and responsibilities of the project team

Note: the participation of Matt Folley and Mike O’Donoghue was part-funded through the ‘technical fees’ element of the JCALT grant, rather than through ‘person months’ in the main staffing budget.

Project effort in Year One

Table 6.2 gives a breakdown of the project effort in person days for the first year of the project. 


WP1 PM
WP2 Diss
WP3 Field
WP4 NLP
Total

Armitage
3
6


9

Bryson
3
3


6

Goodyear
14
5
4

23

Hodgson
5
2
9

16

Hutchison
1
1


2

Steeples
5
3

8
16

Jones 
20
24
90
28
162

Asensio
3
10
149

162

Total
54
54
252
36
396

· Table 6.2 Breakdown of effort in year one of the project, by person and by workpackage (person days)

Note that only the time of Mireia Asensio and Chris Jones (324 person days) was funded from the project. The remaining 72 person days are ‘Lancaster University’ contributions.

Project effort in Year Two

Table 6.3 gives a breakdown of the project effort in person days for the second year of the project. 


WP1 PM
WP2 Diss
WP3 Field
WP4 NLP
Total

Armitage
2
6


8

Bryson
2
4


6

Goodyear
8
8
4

20

Hodgson
5
9
9

23

Hutchison
1
1


2

Steeples
5
10

16
31

Jones 
8
36
88
84
216

Asensio
5
52
151
8
216

Total
36
126
252
108
522

· Table 6.2 Breakdown of effort in year two of the project, by person and by workpackage (person days)

Note that only the time of Mireia Asensio and Chris Jones (432 person days) was funded from the project. The remaining 90 person days are ‘Lancaster University’ contributions.

Appendix 1: Summary of dissemination work

Conferences and workshops organised

Networked Learning 2000 Conference 
Lancaster University, 17-19 April 2000

This was planned as the project’s largest dissemination event and proved to be a great success. The conference was organised jointly with the CSNL team at Sheffield University and was promoted as the second in a series that began with the Networked Lifelong Learning conference at Sheffield in 1998. The conference theme was ‘Innovative Approaches to Lifelong Learning and Higher Education through the Internet’. The keynote speakers were Dale Spender (author of ‘Nattering on the Web’ and consultant on educational uses of the Internet to a number of governments and international bodies) and Corinne Hermant (European Commission Directorate for Education and Culture). Corinne has been involved in the EU DELTA programme and more recently in the Socrates Open and Distance Learning/Minerva programmes.  

The conference was attended by over 150 national and international delegates and received coverage in the Times Higher and the Guardian. Mireia Asensio, Jonathan Foster, Vivien Hodgson and David McConnell have edited proceedings of the conference into 386 page book (Networked Learning 2000). Copies were given to all delegates at the conference and are available for sale from Lancaster University. The proceedings have been accepted for inclusion in the ERIC Clearing House database for Adult Career and Vocational education. Copies have also been sent to Rachel Corrie, Jonathan Darby and Maria Lee.

More details about the conference can be found at the project website.  Evaluation from delegates was very positive (copies available from the project team). A decision has been made to hold a third conference in this series at Easter 2002.

The Higham Hall Workshop on Networked Learning in Higher Education, 
Cumbria, 10-12 November 1999 

This workshop was organised by Chris Jones and Christine Steeples and attracted 30 researchers and practitioners. 12 papers were presented, including two presentations from our ‘sister’ JCALT project run by Erica McAteer at Glasgow. This JCALT project, and the TLRP3 ASTER project (led by Nick Hammond and Annie Trapp from York) also held steering group meetings at the Higham Hall event, further strengthening inter-project links. 

Chris Jones and Christine Steeples are the editors of a book entitled 'Networked Learning in Higher Education', which builds on the presentations made at the workshop. The book also includes invited chapters from international researchers in the field of networked learning and from the two associated JCALT networked learning projects which were based at Sheffield Hallam and Glasgow universities.

The book is to be published by Springer Verlag in Autumn 2001. Chapter titles and authors are listed in Appendix 2.

Workshop on Competences for Online Teaching,
Bowness on Windermere, Cumbria, 7-9 June 2000

This workshop was organised by Peter Goodyear, Christine Steeples, Gilly Salmon (Open University), Mike Spector (Syracuse University) and Sue Tickner (Glasgow University). The workshop was co-sponsored by the JCALT NLinHE project, Lancaster University’s Centre for Studies in Advanced Learning Technology and the International Board of Standards for Training, Performance and Instruction (ibstpi) – of which Professors Goodyear and Spector are board members. The workshop was attended by 26 national and international experts in online teaching and/or the definition of competence frameworks. The initial outcomes from the workshop are summarised in a report on the workshop website (http://csalt.lancs.ac.uk/Goodyear/cot/details.htm) and in a paper by the workshop organisers, due to appear in the first 2001 issue of the journal ETR&D (see papers section, below). Further work on this matter is being taken forward by ibstpi, with the aim of establishing an internationally validated competence framework for online teaching. Appendix 4 gives further information about the workshop and lists the participants and their institutions.

Associated events organised by project team

Three other events should be mentioned which were organised by members of the project team. These were not directly funded from the JCALT resources but drew on project outcomes.

1. Susan Armitage and Mark Bryson organised the UCISA User Support Conference 2000, Lancaster Apr 3rd-5th 2000. This had a theme of ‘Time for a Fresh Perspective’ and looked at new ways of organising support for users. Other members of the project team made presentations at the conference. Full details can be found at  http://www.ucisa.ac.uk/TLIG/conf/tlig00/index.html 

2. Vivien Hodgson has secured funding from ESRC for a seminar series, which brings together researchers, practitioners and managers around the theme of ‘Implications of Networked Learning for Higher Education’. This series will last for two years and will involve 3-4 meetings a year. The seminar programme is run jointly with colleagues from the University of Coventry (Liz Beatty), Glasgow (Sarah Mann) and Sheffield (David McConnell). The first two meetings have now taken place. The third is on February 19th/20th 2001 and will focus specifically on studies of learners' and teachers' experiences of networked learning – the core concerns of the JCALT NLinHE project.

3. Finally, Christine Steeples and Peter Goodyear led a half-day session as part of the ILT’s first workshop on web-based teaching and learning (Cambridge, 31st March 2000). 

Papers & presentations given at conferences by members of the project team

We have made contributions to the events mentioned above but also targetted the annual conferences of the Association for Learning Technology (ALT-C) as the single most cost-effective way of reaching the UK HE learning technology community. The full set of presentations made is given here, in reverse chronological order. NB that some of these have subsequently appeared as published papers and therefore also feature in the ‘publications’ section below. Names of project team members appear in bold.

Jones, C (2001) Design and alignment of teaching and students' experiences of networked learning, paper accepted for CAL 2001, University of Warwick, 2nd-4th of April 

Spector, M, Goodyear, P, Ganesan, R (2000) Competencies for online design, development and delivery of instructional materials, WebNET 2000, San Antonio, Texas, November

Goodyear, P (2000) Design strategies for e-learning, invited keynote address at the Working for e-business conference, Perth, Western Australia, November

Goodyear, P (2000) E-learning, knowledge work and working knowledge, invited address at the European Commission’s Information Society Technology conference (IST2000), Nice, France, November

Goodyear, P (2000) Instructional design competences and qualifications in the age of eLearning, invited presentation, Forum for Technology in Training, World Open Learning Conference, Birmingham, October

Steeples, C, Goodyear, P, & Tickner, S (2000) Tutoring in networked learning environments: taking account of tutors' knowledge, skills and beliefs, Conference of the Association for Learning Technology, University of Manchester Institute of Science & Technology, September

Jones, C, Asensio, M, Hodgson, V, & Goodyear, P (2000) The student experience: an evaluation of networked learning in a variety of media, Conference of the Association for Learning Technology, University of Manchester Institute of Science & Technology, September

Jones, C., Bloxham, S & Asensio, M. (2000) Evaluating student experiences and tutor's intentions in an on-campus networked learning environment. Conference of the Association for Learning Technology, University of Manchester Institute of Science & Technology, September.

Asensio, M., Whatley, J. & Jones, C (2000) What happens when the designer leaves? An examination of the tutor’s & students’ experiences, Conference of the Association for Learning Technology, University of Manchester Institute of Science & Technology, September

Hodgson, V & Asensio, M (2000) The emergence of European virtual education: implications and cultural issues, ISSEI, 7th Conference of the International Society for the Study of European Ideas, Bergen, Norway, August

Steeples, C, Goodyear, P, Tickner, S (2000) Tutoring online: skills and actions for distance educators in higher education, Technology in Teaching and Learning in Higher Education 2000 International Conference, Samos, Greece, August

Goodyear, P (2000) Towards the virtual classroom, invited keynote address at the E-learning conference, London, June
Goodyear, P & Steeples, C (2000) E-tutoring - an analysis of roles and competences, DfEE/Technologies for Training Symposium, Centre Point, London, June

Steeples, C & Jones, C (2000) Students’ and practitioners’ experiences of networked learning, UCISA User Support Conference, Lancaster, April

Asensio, M, Hodgson, V & Trehan, K (2000) Is there a difference? Contrasting experiences of face to face and online learning, Networked Learning 2000 Conference, Lancaster, April

Jones, C (2000) Understanding students' experiences of collaborative networked learning, Networked Learning 2000 Conference, Lancaster, April

Asensio, M (2000) Choosing NVivo to support phenomenographic research in networked learning, Networked Learning 2000 Conference, Lancaster, April

Jones, C & Asensio, M (1999) Designs for networked learning: a phenomenographic investigation of practitioners’ accounts of design, Workshop on Networked Learning in Higher Education, Higham Hall, Cumbria, November

Jones, C & Asensio, M (1999) Experiences of networked learning in Higher Education: using phenomenography for evaluation, Evaluating Learning Technology Conference, University of North London, November

Goodyear, P & Steeples, C (1999) Teaching with ICT: competences and craft knowledge, Conference of the Association for Learning Technology, University of Bristol, September

Goodyear, P, Jones, C, Asensio, M, Steeples, C, Hodgson, V (1999) Networked learning in higher education: practitioner perspectives, Conference of the Association for Learning Technology, University of Bristol, September

Other presentations made by members of the project team

Drawing on lessons learned from the NLinHE project, Peter Goodyear and Christine Steeples ran a number of workshops in Australia in November and December 2000, for staff and educational developers of Griffiths University, Edith Cowan University, Murdoch University, Curtin University and the University of Western Australia. Costs were met by Griffiths and Edith Cowan Universities. 

Christine Steeples drew on project outcomes for her contribution to a panel session on Dynamics of the asynchronous learning process at IWALT 2000 (International Workshop on Advanced Learning Technologies), Palmerston New Zealand, December 2000.

Peter Goodyear used material and data from the project in presenting a workshop on Educational Design for Networked Learning at an ICO Summer School for EU PhD students, Rhodes, Greece, September 2000

Peter Goodyear was interviewed for Radio 4’s ‘In Business’ programme on the subject of E-Learning (15 June 2000).

Chris Jones has presented outcomes from the project at internal seminars at Lancaster University (2), Sheffield Hallam University, Loughborough University and Stirling University.

Publications by the project team 

Steeples, C & Jones, C (forthcoming, 2001) Moving forward with networked learning, Chapter 1 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag

Goodyear, P (forthcoming, 2001) Psychological foundations for networked learning, Chapter 4 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag

Hodgson, V (forthcoming, 2001) Issues for democracy and social identity in CMC, Chapter 11 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag

Hodgson, V, Charlier, B, Bonamy, J Saunders, M, Guttrum, P, Hansen, O, Harnischmacker, C & Rauter, U (forthcoming, 2001) Open and Distance Learning: European experiences of networked learning, Chapter 13 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag

Jones, C & Asensio, M (forthcoming, 2001) Designs for Networked Learning: a phenomenographic investigation of practitioners’ accounts of design, Chapter 17 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag 

Steeples, C & Jones, C (forthcoming, 2001) The future of networked learning in HE: Bridging between research and practice. Chapter 21 in Steeples, C & Jones, C, eds, Networked Learning in Higher Education, Springer Verlag

Asensio, M., Whatley, J. & Jones, C (forthcoming, 2001) What happens when the designer leaves? An examination of the tutor’s & students’ experiences, Journal of the Association for Learning Technology (9), 

Goodyear, P (forthcoming, 2001) Tutoring online, Chapter 4 in Hativa, N & Goodyear, P, eds, Teacher Thinking, Beliefs and Knowledge in Higher Education, Dordrecht: Kluwer Academic Publishers

Goodyear, P., Salmon, G., Spector, M., Steeples, C., & Tickner, T. (in press, 2001) Competences for online teaching, Educational Technology Research & Development (49, 1), 65-72

Jones, C, Asensio, M, & Goodyear, P (2000) Networked learning in higher education: practitioners’ perspectives, Journal of the Association for Learning Technology (8,2) 18-28

Jones, C (2000) Understanding students' experiences of collaborative networked learning in Asensio, M, Foster, J, Hodgson, V & McConnell, D (eds), Networked Learning 2000, 152-158

Asensio, M, Hodgson, V & Trehan, K (2000) Is there a difference? Contrasting experiences of face to face and online learning, in Asensio, M, Foster, J, Hodgson, V & McConnell, D (eds), Networked Learning 2000, 12-19

Jones, C & Asensio, M (submitted) Experiences of networked learning in Higher Education: using phenomenography for evaluation, submitted for special issue of the Journal of Computer Assisted Learning on evaluation methodologies.

Appendix 2 Networked Learning in Higher Education book: Chapter titles and authors

NB Titles and author details are still subject to change. 

Introduction/preface

Preface: J Michael Spector, Syracuse University, New York, USA

1. Chris Steeples and Chris Jones: Moving forward with networked learning

Section 1 Foundations of networked learning

2. Jonathan Darby: Networked learning in HE: the policy context 

3. Fazal Rizi: Internationalisation and globalisation of HE through networked learning 

4. Peter Goodyear: Psychological foundations for networked learning

5. Paul Bacsich and Charlotte Ash: Costs of networked learning

6. Carmel McNaught: Views on staff development for networked learning

7. Ray Land: Surveying the take-up of ICT in UK HE

Section 2 Conceptual and methodological issues

8. Gilly Salmon: Approaches to online researching for teaching and learning

9. Steve Fox: Virtual Learning Communities

10. Terry Mayes: Learning from watching others learn

11. Vivien Hodgson: Issues for democracy and social identity in CMC 

12. Radha Ganesan and J Michael Spector: The changing nature of design for networked learning

Section 3 Studies of networked learning 

13. Vivien Hodgson, Bernadette Charlier, J, Bonamy, M, Saunders, Pia Guttrum, Ole Hansen, Christoph Harnischmacker and Ulrich Rauter: Open and Distance Learning: European experiences of networked learning

14. David McConnell, Jonathon Foster, Nick Bowskill and Vic Lally: Preparing for Networked Collaborative Learning: An Institutional View

15. Phillipa Levy: Information specialists and networked learning support

16. Nick Hammond and Annie Trapp: Small group teaching across the disciplines: setting the context for networked learning

17. Chris Jones and Mireia Asensio: Designs for networked learning in HE: a phenomenographic investigation of practitioners’ accounts of design 

18. Kiran Trehan and Mike Reynolds: Online collaborative forms of assessment

19. Charles Crook: Networked environments for student tenancy: what undergraduates do in their learning "nests"

20. Erica McAteer, Kerry Musselbrook, Hamish Macleod, Charles Crook and Andrew Tolmie: Learning Networks/Communication Skills: preliminary analysis of the project fieldwork

Conclusion

21. Chris Steeples and Chris Jones: The future of networked learning in HE: Bridging between research and practice

Subject Index

Author Index

Appendix 3 Presentations and presenters at the Networked Learning 2000 conference, Lancaster University, April 2000.

Proceedings are available from Lancaster University - contact V.Hodgson@lancaster.ac.uk



Page No.

1.
The University of the Highlands and Islands Project: A model for networked learning?

Veronica Adamson and Jane Plenderleith
1

2.
Changing Concepts and Educational Paradigm in the Frame of ODL

Pia Guttorm Andersen and Ole Hansen
7

3.
Is There a Difference? Contrasting experiences of face to face and online learning

Mireia Asensio, Vivien Hodgson and Kiran Trehan
12

4.
Choosing NVivo to Support Phenomenographic Research in Networked Learning

Mireia Asensio
20

5.
The Costs of Networked Learning – An interactive workshop

Charlotte Ash and Paul Bacsich
21

6.
Building a Distributed, Asynchronous Learning Environment

Colin Baldwin
27

7.
An Investigation and Design of Networked Learning in Inner-City Leeds

Tim Barker and Rachel Pilkington
28

8.
Choosing a Virtual Learning Environment for the University of Bristol

Sian Bayne, Julian Cook and Ros O’Leary
37

9.
Institutional Readiness for Implementing Network Technology

Aidan Black, Hazel Derbyshire, Jackie Knowles O’Keefe, Phil Poole, Merce Rius Riu and Jie Shen
38

10.
Networked Professional Development: Issues for recipients and providers

Nicholas Bowskill, Jonathan Foster, Vic Lally and David McConnell
49

11.
What are the Implications of the Virtualisation of Organisations and the Emergence of Knowledge Management for Development?

John G Burgoyne
57

12.
Effective Delivery of On-Campus Networked Learning: Reflections on two case-studies

John Cook and Tom Boyle
64

13.
A Methodological Approach to Networked Collaborative Learning: Design and pedagogy issues

T Daradoumis and J M Marquès
72

14.
On-Line Learning: Frontiers in the creation of learning communities

Mike Davis and Kate Denning
78

15.
Student Approaches to Networked Learning and the Role of Evaluation

Gabi Diercks-O’Brien and Terence Karran
86



Page No.

16.
Introducing Networked Learning with Human Resource Development Professionals Internationally

Catherine Edwards
94

17.
Negotiating Practice: An analysis of an institutional dialogue about networked learning

Jonathan Foster, Nicholas Bowskill, Vic Lally and David McConnell
98

18.
Teaching and Learning Computing Skills via an Intranet-Based Course

Adrian Friday, Alan Parkes and David Nichols
106

19.
Activating the Web as a Virtual and Dynamic Learning Environment

Colin Fryer
114

20.
As Simple as Possible, as Complex as Necessary: An approach to the design and development of web-based learning environments

Julian Halliwell
122

21.
Identifying the Qualities needed for a Virtual Learning Space in Communication and Information Technology Skills

Rachel A Harris, Márcia A Pereira and Duncan Davidson
127

22.
Changing Concepts of the Boundaries within ODL

Vivien Hodgson
139

23.
Equal Opportunities for Networked Learners

Barbara Howell
145

24.
Understanding Students’ Experiences of Collaborative Networked Learning

Christopher R Jones
152

25.
Networked Learning for Post-Graduate Supervisors

Peter Kandlbinder
159

26.
Embedding Key Skills into the Curriculum through Networked Learning: An evaluation of implementation strategies

Helen Keighley and Gabi Diercks-O’Brien
163

27
Project Work in Networked Distance Education

Morten Knudsen, Jan Helbo, Lars Peter Jensen, Ole Rokkjær, Ole Borch and Jørgen Østergaard
170

28.
Talk to me!  Real-Time Audio-Conferencing and the Changing Roles of the Teacher and the Learner in a 24/7 Environment

Markus Kötter and Lesley Shield
178

29.
Networked Learning in Virtual Environments

Anni Koubek and Sandra Kober
186

30.
Universities and Knowledge Economies: A paradigmatic change?

Gerard Macdonald
192

31.
An Evaluation of Stage One: The impact of introducing web-based learning technologies on post-secondary teaching and learning processes

V MacSwain, D Mattock and W Robertson
199

32.
Organizational Change and Networked Learning:  A structurational model

Stewart Marshall and Shirley Gregor
205

33.
Argumentative Interaction in an Academic E-mail Course

Miika Marttunen and Leena Laurinen
212

34.
The Practice of Networked Learning: Experiences of design and participation

David McConnell, Nick Noakes  Patricia Rowe and William Stewart
220

35.
“Let’s Be Careful Out There!” – Learning in the world of electronic information

Liz McDowell and Alison Pickard
229

36
A Case Study of Inter-Institutional Collaboration – A tale of two cities?

D McFarlane, V Cano and K Brown
236

37.
An Exploration of Language Use in the context of CMC

Jane Miller, Alan Durndell, Mike Wrennall and Terry Mayes
241

38.
Romanian Universities Face to the Networked Learning Reality

Cristina Mohora, Constantin Ispas and Miron Zapciu
242

39.
Learning using Virtual Shared Workspaces

Gerardo Moënne, Sally Barnes and Rosamund Sutherland
247

40
“Deep” Learning and Computer Mediated Communication: A case study of on-line teacher education

Gary Motteram and Joanna Teague
254

41
‘Empowering Online ESL Learners’ Reflections on the Experience of Developing an Existing Undergraduate Course from a Classroom-Based to a Predominantly Network-Based Environment

Nick Noakes
261

42.
WOLF (Wolverhampton Online Learning Framework)

John O’Donoghue, Liz Fleetham, Colin Dalziel and Steve Molyneux
269

43.
Networked Learning in Applied Science Education

Jutta Pauschenwein and Anni Koubek
280

44.
Evaluating CHAT Seminars within a WebCT Networked Learning Environment

Rachel M Pilkington and Catherine L Bennett
286

45.
Creating Effective Online Collaborative Educators

Gerard A Prendergast
293

46.
Learning Online with and through Supply Chains

Gilly Salmon
299

47.
Developing a System to Assure the Quality Of ICT Learning Materials to Enhance Lifelong Learning

Sally Sambrook, Susan Geertshuis, David Cheseldine and Rob Willis
307

48.
Individual Approaches to Studying and the Affordances of Interacting with Networked Learning Environments

Keith Smyth and Kathy Buckner
315

49.
Problems at Crumpton

Alan Staley and Niall MacKenzie
323

50.
Tackling the Issue of Student Motivation through Educational Technology: An action research model

John Steel and Graham Holden
324

51.
Participants’ Perceptions of using Computer Mediated Communication (CMC) as Part of a Distance Master’s Programme in Educational Technology and English Language Teaching

Joanne Teague
330

52.
Staff Development for Networked Distance Education

Sue Tickner
332

53.
Networked Learning in Professional Education using Virtual Enterprises

V C Vescoukis, S Retalis and S Michiotis
339

54.
European Trade Union Distance Education: Potential and problems

S Walker and L Creanor
341

55.
Networked Communication and the Collaborative Development of Written Expression at Key Stage Three

S Aisha Walker and Rachel M Pilkington
354

56.
Evaluating an Open University Web Course:  Issues and innovations

Martin Weller and Robin Mason
361

57.
Web-Based Learning: Size matters

Peter Williams
369

58.
On-line Learning Using  Broadcast Materials: Case study of the BBC on-line learning pilot programme in women’s health

Sheena Banks and David McConnell
374

59.
European Co-operation through “Interactive Storytelling” in the European Virtual Training College

Christoph Harnischmacher and Ulrich Rauter
381





Appendix 4 Competences for Online Teaching Workshop (June 2000)

Description

Aims

The acceleration of interest in online teaching is creating a demand for a better understanding of the nature of the competences (abilities, knowledge, etc) that underpin effective online teaching. Many thousands of people are becoming online teachers each year, yet there is almost no research on how good online teachers do what they do. Neither have there been many attempts to share and systematise practical knowledge about online teaching. The main aim of this workshop was to explore some of the issues surrounding effective online teaching and to make some progress on the construction of a competence framework for this area of work. A number of major players in the worlds of e-learning and e-commerce have been expressing an interest in the training and certification of online teachers. The workshop provided an opportunity to discuss the benefits and dangers of defining competences in this rapidly changing area, and to make a first attempt at defining some competences. 

Focus

The focus of the workshop was on the teaching of adult learners, including university students and learners in the workplace. It also concentrated on aspects of online teaching such as the moderation of computer conferences and the design of online learning tasks, rather than on the design or creation of web-based learning materials.

Working methods

The workshop involved a mixture of practical activities and discussion sessions aimed at competence elicitation and refinement of our understanding of the knowledge, skills etc that underpin effective online teaching. Most of the time was spent in structured activities which were intended to elicit and prioritise key areas of competence involved in online teaching. Working groups also outlined some plans for further development of the workshop outcomes - competence frameworks, journal articles, etc. 

Our work attempted to draw on, and integrate, elements of what has been achieved thus far in projects that have been concerned with understanding and developing competences for online teaching. Our working methods were intended to facilitate some convergence around the definition of common roles, of the tasks associated with those roles, and of the competences involved in the successful carrying out of those tasks.

We also tried to keep a critical eye on the limits and assumptions of taking a competence-based approach to this rapidly changing area. Some outcomes from the workshop take the form of a critique of the approach.

Outputs

The intended outputs were:

1. First draft of a competence framework for on-line teaching (achieved)

2. A plan for finalising the competence framework (taken forward by ibstpi)

3. Outlines for a small number of jointly authored articles and/or for a special issue of a journal (in progress)

Participant list

The workshop was organised by:

Peter Goodyear (Professor of Educational Research, Lancaster University, England)

Gilly Salmon, (Open University Business School, author of E-Moderating: the key to teaching and learning online, Kogan Page, 2000)

Mike Spector (Director of EIST, University of Bergen, Norway & Professor of IDD&E at Syracuse University, USA)

Christine Steeples (Director of the Advanced Learning Technology programme, Lancaster University, England)

Sue Tickner (Development Officer, Glasgow University Initiative in Distance Education (GUIDE), University of Glasgow, Scotland)

Other participants included:

Helen Beetham (EFFECTS project, Senior Lecturer in Educational Development, University of Plymouth)

John O’Connor (Training Consultant, Motorola University, UK)

Mike O’Donoghue (Networked Learning in Higher Education Project, Lancaster University, England)

Julia Duggleby (LeTTOL course Developer, Sheffield College and author of How to be an online tutor, Gower, 2000)

Dennis Fields (Professor, Center for Information Media, St. Cloud State University, USA)

Kristian Folkman (Telenor Corporate University, Grimstad, Norway)

Rachel Harris (Centre for Open & Distance Learning, The Robert Gordon University, Scotland)

Carol Higgison (Project Manager, ICBL, Heriot-Watt University, Edinburgh, Scotland)

Vivien Hodgson (Networked Learning in Higher Education Project, Lancaster University, England)

Jim Klein (Development Editor, Educational Technology, Research & Development, and Professor, Arizona State University, USA)

Jayne Klein (ID Consultant, Arizona, USA)

David McConnell (Professor, Centre for the Study of Networked Learning, Sheffield, England and author of Implementing Computer-Supported Cooperative Learning, Kogan Page, 2000 (2nd edn)

Janet Morgan (IBSTPI Fellow, IDD&E program, Syracuse University, USA)

Rachel Pilkington (Research Fellow, Computer Based Learning Unit, Leeds University, Engalnd)

Rita C. Richey (Professor & Program Coordinator, Instructional Technology, Wayne State University, USA)

Bob Roberts (Bob Roberts and Associates, Tallahassee, Florida, USA)

Michele Selinger (Warwick University, currently on secondment to CISCO & Dept. for International Development, UK)

Rhona Sharpe (Centre for Higher Education Practice, Open University, UK)

Jelke van der Pal (Research & Instructional Psychologist, National Aerospace Laboratory NLR, Amsterdam, NL)

Tim Spannaus (The Emdicium Group, Inc., Southfield, MI, USA, President of ibstpi)

Jean Wood (Distance Education Developer, University of Edinburgh, Scotland)

Appendix 5 ESRC seminar series on Implications of Networked Learning for Higher Education

Although this is not funded as part of the JISC NLinHE project, the project’s existence and some of its outcomes played an important role in Viv Hodgson’s success in securing ESRC funding.

The seminar series will last for two years and involves 3-4 meetings a year. The seminar programme is run jointly with colleagues from the Universities of Coventry (Liz Beatty), Glasgow (Sarah Mann) and Sheffield (David McConnell). The first two meetings have now taken place. The third is on February 19th/20th 2001 and will focus specifically on studies of learners' and teachers' experiences of networked learning – the core concerns of the JCALT NLinHE project. Invited presenters and discussants at the early meetings have included Professor Ron Barnett (Institute of Education, London University), Professor Roger Saljo (University of Gothenburg, Sweden), Dr Eric Barchechath (educational technology consultant, Paris) and Dr Ray Land (Edinburgh University).

Participants in the seminar series include:

Liz Beaty

Centre for Higher Education Development

Coventry University                       

Priory Street                             

Coventry, CV1 5FB

e.beaty@cov.ac.uk

Vivien Hodgson

Department of Management Learning

The Management School

Lancaster University

Bailrigg

Lancaster LA1

v.hodgson@lancaster.ac.uk

Sarah Mann

Teaching and Learning Service

69 Oakfield Avenue

University of Glasgow

Glasgow G12 8QQ

sjm10m@udcf.gla.ac.uk

David McConnell

Centre for the Study of Networked Learning &

Department of Educational Studies

University of Sheffield

388 Glossop Road,

Sheffield S10 2JA

d.mcconnell@sheffield.ac.uk

Glynis Cousin  

Centre for Higher Education Development

Coventry University                       

Priory Street                             

Coventry, CV1 5FB

g.cousin@cov.ac.uk

David Grantham

Centre for Higher Education Development

Coventry University                       

Priory Street                             

Coventry, CV1 5FB

d.grantham@cov.ac.uk

Len Bird

Centre for Higher Education Development

Coventry University                       

Priory Street                             

Coventry, CV1 5FB

 l.bird@cov.ac.uk

Rakesh Bhanot 

Centre for Higher Education Development

Coventry University                       

Priory Street                             

Coventry, CV1 5FB

r.bhanot@cov.ac.uk

Klara Bolander,

Teaching and Learning Service

69 Oakfield Avenue

University of Glasgow

Glasgow G12 8QQ

K.Bolander@udcf.gla.ac.uk

Erica McAteer

Teaching and Learning Service

69 Oakfield Avenue

University of Glasgow

Glasgow G12 8QQ

E.McAteer@admin.gla.ac.uk

Sue Tickner

Teaching and Learning Service

69 Oakfield Avenue

University of Glasgow

Glasgow G12 8QQ

S.Tickner@admin.gla.ac.uk

Maddy Sclater

Home address:

Woodburn

Garelochhead

Helensburgh

G84 0ET

m.sclater@hatii.arts.gla.ac.uk

Miriea Asensio

Department of Management Learning

The Management School

Lancaster University

Bailrigg

Lancaster LA1

mireia_asensio@hotmail.com

Peter Goodyear

Department of Educational Research

Lancaster University

Bailrigg

Lancaster LA1

p.goodyear@lancaster.ac.uk

       

Chris Jones

Department of Educational Research

Lancaster University

Bailrigg

Lancaster LA1

c.r.jones@lancaster.ac.uk

  

Claire Massart

Department of Management Learning

The Management School

Lancaster University

Bailrigg

Lancaster LA1

cmassart@eap.net

 

Vic Lally

Centre for the Study of Networked Learning &

Department of Educational Studies

University of Sheffield

388 Glossop Road,

Sheffield S10 2JA

v.lally@sheffield.ac.uk

Nick Bowskill

Centre for the Study of Networked Learning &

Department of Educational Studies

University of Sheffield

388 Glossop Road,

Sheffield S10 2JA

n.bowskill@sheffield.ac.uk

Jonathan Foster

Centre for the Study of Networked Learning &

Department of Educational Studies

University of Sheffield

388 Glossop Road,

Sheffield S10 2JA

j.j.foster@sheffield.ac.uk

Appendix 6 Further notes on the first running of the Networked Learning Programme

Comments from the participants suggest they found the NLP materials and resources extremely valuable and felt they had extended their knowledge of networked learning theory and practice. 

The important issues of (a) finding the time needed for effective participation as a learner in asynchronous networked learning programmes and (b) expectations about the role of the tutor, are widespread concerns for online learning programmes, and the NLP was no exception. Participants found it difficult to cope with the amount of reading required (i.e. of the course texts, course overviews and online discussion contributions) and also to find time to make their own productive contributions to the online discussions. Other commitments, especially at work, competed for their time and attention. A sense of frustration, about wanting to be seen to be active in what they regarded as stimulating and relevant discussions, is evident in several of the learners' comments throughout the online discussion space. Tutors also highlighted this as a concern for themselves, in finding time for reading and participating and time for making summaries and giving timely feedback on the theme tasks and activities. 

Consistency in the tutorial approach offered across the programme, when a relatively large team of tutors is involved, was raised as an issue by some of the participants. There were some who felt that experiencing different online tutorial styles was part of the diversity of the programme, while others clearly expected a more consistent ‘party line’. Certainly, learners said that it was critically important for tutors to offer clear and continuing guidance and direction about what the participants are expected to do during the programme. It is not just undergraduate students who need clarity about mutual expectations and obligations.

A number of these concerns will be fed back into the redesign of the NLP for 2001. We will be reducing the core tutor team from eight to three, but will retain the variety of expertise and contributions by having other tutors come in for ‘invited presentations’ or to run short online workshops on particular themes. The core team will provide continuity, the broader team will enrich the experience. We are also reviewing the timing of the programme, to allow participants more opportunities to ‘catch up’ when they have fallen behind with the reading, the online discussion or the online tasks.

We will be offering a revised version of the NLP again in Spring 2001. 
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� We have chosen to persevere with the title ‘networked learning’ in spite of competition from rival terms like ‘online learning’, ‘web-based learning’ and, most recently, ‘e-learning’. ‘Online learning’ and ‘web-based learning’ are both in common use in HE but are not always used with the same sense as we apply to ‘networked learning’. In particular, they are often used to mean independent learning involving access to online/web-based materials but without necessarily involving direct communication between people (e.g. through the use of email, discussion lists or bulletin boards). The meaning of ‘e-learning’ is still being contested, though our preference is to reserve it for situations in which there are strong links between learning and the support of workplace performance and between individual and organisational learning (see Goodyear, P (2000) E-learning, knowledge work and working knowledge, IST2000 Conference Proceedings, Nice, France). 
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